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December 8, 2018 

Dear Colleagues: 

This book includes 24 abstracts that will be presented at the 2019 American Camp Association 
(ACA) Research Forum to be held during the ACA annual conference in Nashville, TN from 
February 19-22, 2019. Twelve of these abstracts have been grouped into logical areas and will be 
verbally presented in four sessions. All abstracts will be on display as posters. 

The Research Forum has grown in quant
for the Advancement of Research and Evaluation (CARE) has been instrumental in pushing this 
forum forward. Staff at ACA have been enthusiastically supportive including Amy Katzenberger 
and Melany Irvin. Sara Johnson and Mat Duerden provided peer-reviewed external evaluations 
for the selection of these abstracts. 

We look forward to presenting these papers at the 2019 Research Forum, but also recognize that 
many people cannot attend the annual meeting. We hope these short abstracts will provide 
information for those not able to attend. Please contact the authors if you have further questions. 

Best wishes, 

 
Ann Gillard, Ph.D. 
2019 ACA Research Forum Coordinator 

The proper way to cite these abstracts using APA 6th edition is: 

Author name(s). (2019). Title of abstract. 2019 American Camp Association Research Forum 
Abstracts (pp. x  x). Retrieved from http://www..... 

Example: 
Bennett, T. (2019). Investigating the effects of camp program quality on outcome achievement 

across gender and ethnicity. 2019 American Camp Association Research Forum 
Abstracts (pp. 4 - 6). Retrieved from http://www.... 
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BUILDING ORGANIZATIONAL AFFINITY: THE RELATIONSHIP BETWEEN 
AFFINITY FOR COLLEGE AND YOUTH OUTCOMES WITHIN THE CONTEXT OF 

UNIVERSITY-BASED SUMMER CAMPS 
Authors: Barry A. Garst & Ryan J. Gagnon, Clemson University; Jay Woodward & Matthew 
Bowen, Texas A&M University. Contact: Barry A. Garst, Clemson University, 277 Lehotsky 
Hall, Clemson, SC 29634. bgarst(at)clemson.edu. 

Although organized camp experiences have been offered to youth for more than 125 
years (Van Slyck, 2006), a trend in within the camp industry is the emergence of college and 
university-based (CUB) 
Association, 2018), these camp experiences generally target outcomes that include: enhancing 
college aspirations and preparedness (Kirk & Day, 2011), developing academic knowledge and 
skills [e.g., science and technology, see Fields (2009)], augmenting social-emotional skills, 
particularly those related to relationship skills and team-based collaborative learning (Bourdeau 
et al., 2014; Fields, 2009), and influencing career choices (Bhattacharyya et al., 2011). In 
addition to building competencies in these areas, CUB camps often seek to identify and cultivate 
future student interest, in other words to encourage youth to develop an affinity for the college or 
university hosting the camp (Walsh et al., 2016). For example, Fields (2009) discussed CUB 
camps as affinity spaces grounded in shared knowledge and experiences. Further, these camps 
also target and model many of the same outcomes of more traditional residential camp 
experiences (e.g., the development of communication skills and self-regulation; Garst & Gagnon, 
2016). Put differently, many CUB camps target both macro-level outcomes (e.g., engaging and 
recruiting future students) as well as individual-level outcomes, reflecting the traditional camp 
experience while also providing a higher- -  students. 

While some non-camp research suggests activities like CUB camps may influence 
anization

has not been deeply explored within the context of CUB camps. Thus, the purpose of this study 
was to examine the relationship between organizational affinity associated with a short-duration 
CUB camp and the development of outcomes frequently associated with the camp experience. 

attachment toward a college or university institution; see Oberecker et al., 2008) was theorized to 
reflect two factors: college brand awareness (Walsh et al, 2016) and college relational 
expectations (Fields, 2009). Through the development of a measure of affinity for college, this 
study examines: (1) if CUB camps featured in this study meet their mission of developing 
affinity for a particular college, and (2) if these camps achieve their parallel intent, the 
development of socioemotional skills targeted by the program sites. Specifically, this study 
examines the relationships between repeated attendance, the development of affinity for college, 
and socioemotional skill development. 

Methods 
The study took place in the summer of 2017 in partnership with two large public 

universities, which operated multiple one-week CUB camp sessions. Camp sessions were 
intentionally designed to expose youth to the college experience and provide access to science 
and technology-related subject matter through interaction with university faculty and other 
instructors. Further, the camps used traditional activities (e.g., rock climbing, swimming, 
archery) to facilitate the development of autonomy, relatedness, and competence. At the 
completion of their one-week experience, 635 youth completed an online questionnaire on the 
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last day of the CUB camp that measured their demographics, their levels of basic psychological 
need satisfaction and need frustration (Basic Psychological Needs Satisfaction and Frustration 
Scale (BPNSFS); i.e., autonomy, relatedness, and competence; Chen et al., 2015). Sample 

I feel a sense of choice and freedom in the things I undertake
(autonomy satisfaction) a (autonomy frustration). 
Youth also completed a measure of affinity for college reflecting: (1) college brand awareness 
(Walsh et al., 2016) and (2) college relational expectations (Shoffner et al., 2015). Study 
respondents tended to be female (51%), white (68%), were an average 15.37 years old (SD = 
1.32) and had attended a CUB camp at the study site for an average 1.33 years (SD = .857). 

Results 
The three-factor model exhibited acceptable measurement model fit [ ²(549) = 

1704.751, p -  
odel fit was established 

through confirmatory factor analysis (CFA), the relationships between repeated attendance, the 
development of affinity, and socioemotional skill development were examined through structural 
equation modelling (SEM). The SEM results indicated affinity for college was positively 
affected by greater levels of attendance ( = .149, p = .480, p  
.001). 

Discussion and Implications 
n a large sample 

of CUB camp youth, supporting a two-factor model comprised of college brand awareness and 
college relational expectations. Further, the SEM supported the relationship between affinity for 
college and increases in autonomy, relatedness, and competence. This finding is consistent with 

-of-school time experiences (such as 
CUB camps) as affinity spaces that foster positive youth outcomes and further validates research 
suggesting camp experiences may enhance basic psychological needs (Hill et al., 2015). Findings 
from this study are important for both research and practice. First, this study provides 
methodological confirmation that affinity for college can be measured within the context of CUB 
camps, offering another way that such camps may be evaluated. Specifically, the possible 
relationship between affinity for college and other dimensions of the camp experience (e.g., 
customer satisfaction, retention over time) can now be explored using the measure validated in 
this study. Second, CUB camp providers can use the results of this study to better articulate how 
their programs might impact adolescent decision-making related to college, as well as inform 
how CUB camp providers intentionally create affinity spaces that maximize the dimensions of 
college brand awareness and college relational expectations. Third, CUB camp practitioners 
interested in determining how their targeted outcomes may be influenced by affinity for college 
can use the results of this study (specifically, the relationship between affinity for college and 
autonomy, relatedness, and competence) as a starting point in mapping intentional outcomes to 
programmatic components. 
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